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Abstract - As Indian adolescents are increasingly engaged with digital financial systems, concerns have emerged regarding
unequal access to financial literacy education and its implications on decision-making behavior. This study examines whether
differences in financial literacy exposure across government, private, and low-cost private schools are related to variation in
behavioral decision-making among Indian adolescents. Drawing on a behavioral economics framework, this study looks at
financial literacy within broader institutional and educational contexts. Using a cross-sectional comparative design, primary
data were collected from 120 students across three types of schools through a structured questionnaire and choice-based
behavioral tasks assessing present bias, overconfidence, and risk preference. Financial literacy exposure was measured using a
composite index capturing curricular content, pedagogical approach, and opportunities for practical financial engagement. The
results show significant differences in financial literacy exposure across school types, with higher exposure associated with
lower present bias and overconfidence. The findings of the study will give school administrators and policy makers valuable
information by demonstrating how institutional differences in schooling significantly shape the behavioral foundations of

financial decision-making and stress the importance of application-oriented as well as behaviorally informed financial literacy

programmes in Indian schools.
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1. Introduction
The rapid expansion of digital financial systems in

India has increased adolescents’ exposure to financial
decision-making at an unprecedented pace. With the
widespread adoption of digital payments, online banking, and
consumer credit platforms, young individuals are now
required to engage with financial choices well before entering
adulthood. However, increased access to financial tools has
not been accompanied by uniform access to structured
financial education, raising concerns about adolescents’
preparedness to make informed and consistent economic
decisions (Lusardi & Mitchell, 2014).

Research on financial literacy demonstrates that
children’s early exposure to financial concepts is associated
with improved long-term economic outcomes as they learn
effective money-saving techniques, debt management
abilities, and financial stability maintenance at the right
time(Lusardi, 2019). According to behavioral economics,
financial knowledge by itself does not explain how people
behave with their money. People depend on cognitive
shortcuts, while their decisions are affected by three specific
biases that include present bias, overconfidence, and distorted

risk perception when they face uncertain situations (Thaler,
2016). The fundamental development phase of adolescence
enables these behavioral patterns to create their permanent
structure, making it a particularly important stage for financial
education and behavioral intervention (Steinberg, 2010).

Despite broad agreement on the importance of financial
education, empirical findings regarding its effectiveness
remain mixed. While some studies report that formal financial
education improves financial knowledge and downstream
financial behavior (Fernandes et al.,, 2014), others
demonstrate that educational methods produce brief learning
advantages that disappear in no time when teachers use
complex theoretical approaches instead of hands-on and
practical educational methods (Willis, 2011). These mixed
results suggest that differences in instructional design and
institutional context may play a significant role in shaping
outcomes.

Research conducted in India has concentrated on studying
adult populations and general literacy rates, but these studies
do not explain how educational institutions affect adolescent
decision-making behavior in the future (Klapper et al.,2015).



http://www.internationaljournalssrg.org/
http://creativecommons.org/licenses/by-nc-nd/4.0/

Yukti Dahiya / 1IJHSS, 13(1), 31-36, 2026

However, little empirical evidence in the Indian context
examines how institutional differences across school types
influence adolescent behavioral biases rather than merely
financial knowledge.

This study examines how differences in financial literacy
exposure across government, private, and low-cost private
schools are associated with behavioral decision-making
among Indian students in Grades 11 and 12. Rather than
treating financial literacy as a single cognitive skill, the study
conceptualizes it as an institutional exposure shaped by
curricular content, teaching methods, and opportunities for
practical engagement.

By adopting a comparative framework and focusing on
behavioral outcomes, this research contributes to both the
financial literacy and behavioral economics literature while
offering policy-relevant insights for India’s education system.

Government, private, and low-cost schools offer different
kinds of learning experiences when it comes to finances. What
students learn inside - through lessons, teaching styles, and
hands-on work - affects their choices later. Instead of just
focusing on knowledge, the study looks at real actions like
making rash decisions now or feeling overconfident about
future outcomes. Because institutions mold habits in distinct
ways, understanding these patterns matters for both classroom
practice and broader national goals. Though rooted in India’s
context, the findings could extend beyond classrooms there.

2. Literature Review
2.1. Financial Literacy and Adolescent Development
Knowing about money-related subjects plays a big role in
staying financially steady over time. Back in 2014, researchers
like Lusardi and Mitchell showed how it affects entire
economies. By 2019, Lusardi stressed that kids need clear
teaching on finances right from the start. Lately, though,
scientists keep coming back to teens - they are not kids
anymore, yet still shaping future habits. After 2020, studies by
Kaiser and Menkhoff showed financial lessons worked best
when people actually tried things out. Later work from
Kaiser’s team in 2022 backed that up - doing, not just
knowing, made a difference. So it is not about how much info
you give, but how you make learners engage with it.

Despite efforts like OECD’s PISA Financial Literacy
assessments from 2020 and 2022, young people in many
regions still face uneven chances when it comes to managing
money. School systems appear to play a role; those with
different structures or resources often influence how ready
students are financially. Context matters, but education
frameworks also leave marks on student outcomes.

Even as global studies pile up proof, few studies in India
look at teens. Most attention goes to grown-ups, like those
reported by Klapper and team back in 2015.
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2.2. Behavioral Economics and Adolescent Decision Biases
It turns out knowing finance does not always mean
making smart choices. People often take mental shortcuts
instead of thinking carefully, which brings mistakes like
wanting money now, feeling too sure about guesses, or
worrying about risks that are not real (Thaler, 2016).

During teenage years, small errors in judgment grow
more common. Not long ago, Steinberg proposed a two-part
explanation: emotions rise faster than decision-making tools
can catch up, leaving room for hasty decisions. In recent years,
brain scans back this idea - work by Casey and others shows
youth struggle to balance feeling and reason. Young minds
process risk differently than adults do; timing matters here.
Fischhoff noted such patterns too, finding that youth weigh
odds less carefully than older groups. Back in 2022, research
showed how clear feedback helps people make better choices
when guidance is built into the process. That idea now has
stronger proof behind it.

Still, there is little real-world evidence showing how
much time spent learning money skills in school connects to
specific financial habits in teens - especially in developing
countries.

2.3. Digital Financial Literacy and Fintech Exposure

Thanks to India’s fast-moving shift toward digital money,
young people now interact with financial apps in new ways.
Driven by the spread of UPI and stronger habits formed during
the pandemic, these changes reshaped how youth engage with
money services (Reserve Bank of India, 2021; World Bank,
2022).

Looking at newer research, it becomes clear that basic
money knowledge is not the same as knowing how digital
money systems work (Lyons & Kass-Hanna, 2021; Morgan et
al., 2021). What matters now involves grasping things like
web-based payments, threats to online safety, digital lending
platforms, and tools built through financial technology.

Some research in developing countries shows digital tools
can raise risks of quick decisions and bad debt if people lack
basic knowledge (Setiawan & Phan, 2022). Still, little
attention is paid to how schools inside these areas shape young
minds facing such pressures.

2.4. Socio-Economic and Family Influences

Learning about finance helps, yet how kids grow up
around money matters just as much. According to Gudmunson
and Danes (2020), young people form views on money
through what they see parents do - not just talking but acting
within the home’s budget world.

Recent research by Sohn and others in 2021 shows that
teens from wealthier families often feel more certain about
managing money. Work led by Chowa and Masa in 2020
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backs this up, pointing out that these young people tend to hear
more about finances at home. Saving habits, expectations for
men and women, along with duties passed across generations
- these cultural forces - influence how bold they act and how
long they wait before deciding.

It looks like learning about money at school could either
ease or worsen existing social and economic gaps.

2.5. Institutional Context and Educational Inequality
Looking at schools in India shows clear gaps between

public and private ones when it comes to funding, teaching

methods, and extra activities (Kingdon, 2020; ASER, 2022).

Studies show that learning spaces using simulations plus
hands-on projects boost accuracy while lowering excessive
confidence (Alan & Ertac, 2022). This setup could shape
outcomes beyond grades - affecting how people manage their
actions.

Still, there’s little research on how schools in India shape
kids’ money habits compared to their behavior choices. Few
studies look at teenage financial knowledge under different
learning setups.

2.6. Research Gap and Positioning of the Study

Even though past studies show that money skills help
people stay financially stable, clear gaps remain. A lot of
today’s research zeroes in on grown-ups or checks knowledge
levels instead of the real choices people make. When teens are
part of the picture, experiments tend to test how much they
know about finances, ignoring how learning settings affect
habits like delaying paychecks or being too sure of
themselves. Still, fresh studies often overlook how digital
access shapes outcomes in schools across developing nations.
Though some work touches on fintech use, little connects it
directly to classroom learning environments. Looking at India
specifically, most studies fixate on average reading skills or
individual money management data, skipping deeper looks at
school structures. That means contrasts between government-
run, private, or community-led institutions stay largely
ignored. Because of these differences, scientists know very
little about how changes in school lessons, teaching styles, or
hands-on money experiences in public, private, or affordable
schools shape young people’s choices. This research looks at
schools differently - by comparing their structures - and pays
attention only to actions, not just what students learn. Doing
so fills an important missing piece in both money
understanding studies and how choices are made in real-life
situations. At the same time, it places teenage decisions about
finances inside larger educational and organizational settings.

3. Materials and Methods

The participants in this study were Grade 11 and 12
students enrolled in government, private, and low-cost private
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schools in India. The study involved 120 adolescents who
were aged between 16 and 18 years old, with equal
representation across the three school types. The choice of
schools to be used in the study was made with regard to the
ease of access to the schools, and prior permission for the
study was obtained from the schools’ administrations.

The study employed a cross-sectional, mixed-method
comparative design. School type was used as a between-
subjects independent variable, while exposure to financial
literacy was treated as a continuous predictor variable.
Behavioral decision-making outcomes, including present bias,
risk preference, and overconfidence, were the primary
dependent variables. Grade level and self-reported Socio-
Economic Status (SES) were included as control variables to
account for developmental and household-level influences on
financial behavior. SES was measured using self-reported
parental occupation and perceived household economic status.

Financial literacy exposure was measured using a
composite index comprising three components: curricular
inculcation of financial concepts, pedagogical approach (e.g.,
theoretical instruction versus applied learning), and
opportunities for practical financial engagement, such as
simulations, projects, or real-world examples. Items were self-
reported and combined to create an overall exposure score.

Behavioral decision-making was studied using a set of
hypothetical, choice-based tasks that were adapted from
standard behavioral economics paradigms. Present bias was
assessed using intertemporal choice tasks in which
participants selected between smaller immediate rewards and
larger delayed rewards. Risk preference was measured
through probabilistic choice tasks requiring participants to
choose between certain outcomes and uncertain outcomes
with varying probabilities. Overconfidence was measured by
comparing participants’ self-assessed performance on the
behavioral tasks with their actual task performance, allowing
for the estimation of overestimation or underestimation of
ability.

All materials were administered in English and were
reviewed for clarity and age appropriateness prior to
implementation. The researchers conducted their data
collection activities throughout typical school days inside a
classroom environment. Briefing of the participants was done
at the start on the general purpose of the study, and they were
informed that there were no right or wrong answers. They then
completed a short demographic questionnaire, followed by the
financial literacy exposure items and behavioral decision-
making tasks. Finally, participants provided self-assessments
of their performance. The entire process took 25 to 30 minutes.
The study complied with ethical guidelines for studies
involving human participants. Participation was completely
voluntary. To guarantee the anonymity of the respondents, the
questionnaires were completed with confidentiality. All tasks
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involved hypothetical scenarios only, and no real financial
incentives were used.

4. Results

Differences in financial literacy exposure across school
types were assessed by using a one-way Analysis Of Variance
(ANOVA). ANOVA was appropriate given the categorical
independent variable (school type) and continuous outcome
variables. Multiple regression was used to assess predictive
relationships while controlling for covariates.

The results demonstrated a significant main effect of
school type on financial literacy exposure, F(2, 117) = 14.85,
p < .001, n* = .20, indicating a large institutional effect.
Students from private schools showed the highest levels of
financial literacy exposure (M = 8.4, SD = 1.2), followed by
low-cost private schools (M = 7.1, SD = 1.3) and then lastly
government schools (M = 6.2, SD = 1.4).

The study of the relation between financial literacy
exposure and present bias was carried out using Pearson’s
correlation analysis. A significant negative correlation was
observed, 7(118) = —.34, p = .001, showing that higher levels
of financial literacy exposure were associated with lower
present bias. Differences in overconfidence across school
types were investigated by using a one-way ANOVA. The
analysis revealed a significant main effect of school type on
overconfidence scores, F(2, 117) = 9.62, p < .001, n*> = .14,
suggesting a substantial institutional effect on overconfidence
levels. Overconfidence scores were highest among students
from government schools (M = 2.1, SD = 1.3), followed by
students from low-cost private schools (M = 1.4, SD = 1.1)
and private schools (M = 0.7, SD = 0.9).

In order to analyze whether financial literacy exposure
predicted present bias after controlling for grade level and
self-reported  socio-economic background, a multiple
regression analysis was conducted. Financial literacy
exposure stayed a significant predictor of present bias, f =
=27, (116) = =2.92, p = .004. The model accounted for
approximately 18% of the variance in present bias (R* = .18),
indicating moderate explanatory power.

S. Discussion

The study examined whether differences in financial
literacy exposure across government, private, and low-cost
private schools are associated with variation in behavioral
decision-making among Indian adolescents. The findings
provide consistent evidence that institutional context plays a
meaningful role in shaping both access to financial education
and behavioral outcomes during late adolescence.

First, the research findings indicate significant
differences in financial literacy exposure across school types.
Students who attend private schools reported the highest

levels of exposure, followed by students from low-cost private
schools and government schools. The observed gradient
follows previous studies, which showed that Indian students
face different levels of access to educational resources and
enrichment activities depending on their institutional
environment (Klapper et al.,2015). These results support the
argument that financial literacy is influenced not only by
individual characteristics but also by the educational
environments in which students are embedded (Lusardi,
2019).

Second, higher levels of financial literacy exposure were
associated with lower present bias. Adolescents with greater
exposure demonstrated more consistent intertemporal
decision-making, indicating a greater capacity to weigh long-
term benefits against short-term rewards. This finding is
consistent with behavioral economics frameworks that
emphasize the role of learning environments and repeated
exposure in shaping time preferences and decision heuristics
(Thaler, 2016). Importantly, this shows that financial literacy
exposure continues to affect present bias behavior in students
after researchers excluded their academic year and family
income from the analysis.

The third finding showed that students from different
school types demonstrated different levels of overconfidence.
Government school students showed the most overconfidence,
while private school students showed the least. Prior research
suggests that students who take part in applied learning
activities with structured feedback systems have self-
assessment competencies that result in decreased
overconfidence (Fernandes et al.,2014). The present findings
confirm this interpretation and show that greater exposure to
practical financial decision-making experiences enhances
adolescents’ ability to mindfully assess their own competence.

Taken together, these results show that financial literacy
exposure influences not only what adolescents know about
financial concepts, but also how they make decisions under
uncertainty. By focusing on behavioral outcomes rather than
knowledge measures alone, this study extends existing
financial literacy studies and supports calls for behaviorally
informed approaches to financial education (Lusardi &
Mitchell, 2014). Although the strongest effects were observed
for present bias and overconfidence, patterns in risk preference
followed a similar directional trend across school types. This
suggests that institutional learning environments may shape
multiple dimensions of financial decision-making.

6. Policy and Curriculum Implications

What this study discovered matters when shaping school
policies or curriculum in India. Differences found between
government schools, private ones, and low-cost private
alternatives show how learning about money connects to real
choices people make later. Since digital banking grows faster
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every year across the country - driven by plans like Digital
India and the rise of UPI payments - teaching money skills
must reflect how minds actually work.

Right now, the data shows something clear. The national
education policy from 2020 pushes skill-focused methods.
Applied learning links to hands-on money experience. This
kind of activity ties to better control over impulses. People
who engage more tend to make fewer mistakes. Learning
sticks better when it feels like trying things out. Schools could
build better judgment just by adding practical money lessons.
Not facts alone, but exercises that mimic choices. Real
examples help sharpen how students see their own limits.
Simulated scenarios or practice decisions beat pure
information. Case work plus role-playing fit naturally into
high school needs. Even basic task design beats passive
reading. Experience counts more than knowledge once
learned.

Still, efforts by the Reserve Bank of India, along with
those from the Securities and Exchange Board of India, like
centres teaching money management and workshops for
investors, have boosted knowledge in the population. Yet
these actions usually run apart from regular school lessons.
Shifting them into official learning plans, particularly in
public schools and affordable private schools, could make
access more uniform across settings.

Since patterns show clear differences between school
types, extra teaching efforts in less well-off schools might help
reduce differences in behavior, ones that often last into grown-
up life. Because of this, those making education rules could
support uniform money management tests for high school
students, while also offering staff development aimed at
practical financial teaching methods. One way to look at it is
matching how people learn in school with countrywide plans
to boost access to finance, which could make India’s teaching
on money matters more reliable over time.

Future curriculum reforms may benefit from longitudinal
evaluation frameworks to assess whether early institutional
exposure produces sustained behavioral improvements into
early adulthood.

References
[1]

7. Conclusion

This study shows how differences in school-based
Financial literacy exposure is associated with variation in
behavioral decision-making among Indian adolescents.
Higher levels of exposure were linked to lower present bias
and lower overconfidence, suggesting that institutional
learning environments play an important role in shaping
behavioral tendencies in the case of long-term economic
outcomes.

Using a comparative framework across government,
private, and low-cost private schools, the study highlights
structural disparities within India’s financial education
system. These findings align with broader research
demonstrating that unequal educational environments can
contribute to behavioral and economic inequalities over time
(Klapper et al., 2015; Lusardi, 2019).

Above all, the outcomes highlight the value of
programmes that teach financial understanding in a way that
prioritizes application-oriented learning and behavioral
awareness rather than focusing on theoretical understanding
alone. Integration of behavioral insights into all school-based
financial literacy initiatives, particularly within underserved
institutions, may strengthen the effectiveness of financial
education and improve decision-making outcomes among
adolescents.

Overall, the findings suggest that both institutional
context and delivery mechanisms of financial education have
an impact on adolescent decision-making. Taking steps to
address disparities in financial literacy exposure during
schooling may therefore represent a critical step toward
promoting more equitable economic outcomes in the future.

Funding Statement
This research received no specific grant from any funding
agency in the public, commercial, or not-for-profit sectors.

Acknowledgments

I would like to thank my parents for supporting me in writing
this paper and helping me with getting access to the Schools
to conduct questionnaires for this research.

Daniel Fernandes, John G. Lynch Jr., and Richard G. Netemeyer, “Financial Literacy, Financial Education, and Downstream Financial

Behaviors,” Management Science, vol. 60, no. 8, pp. 1861-1883, 2014. [CrossRef] [Google Scholar] [Publisher Link]

Leora F. Klapper, Annamaria Lusardi, and Peter van Oudheusden, Financial Literacy Around the World: Insights from the Standard &

Poor’s Ratings Services Global Financial Literacy Survey, 2015. [Google Scholar]

Annamaria Lusardi, “Financial Literacy and The Need for Financial Education: Evidence and Implications,” Swiss Journal of Economics

and Statistics, vol. 155, 2019. [CrossRef] [Google Scholar] [Publisher Link]

Annamaria Lusardi and Olivia S. Mitchell, “The Economic Importance of Financial Literacy: Theory and Evidence,” Journal of Economic

Literature, vol. 52, no. 1, pp. 5-44, 2014. [CrossRef] [Google Scholar] [Publisher Link]

2010. [CrossRef] [Google Scholar] [Publisher Link]

35

Laurence Steinberg, “A Dual Systems Model of Adolescent Risk-taking,” Developmental Psychobiology, vol. 52, no. 3, pp. 216-224,


https://doi.org/10.1287/mnsc.2013.1849
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Financial+literacy%2C+financial+education%2C+and+downstream+financial+behaviors&btnG=
https://pubsonline.informs.org/doi/abs/10.1287/mnsc.2013.1849
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Financial+literacy+around+the+world%3A+Insights+from+the+Standard+%26+Poor%E2%80%99s+ratings+services+global+financial+literacy+survey&btnG=
https://doi.org/10.1186/s41937-019-0027-5
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Financial+literacy+and+the+need+for+financial+education%3A+Evidence+and+implications&btnG=
https://link.springer.com/article/10.1186/s41937-019-0027-5
https://doi.org/10.1257/jel.52.1.5
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=The+economic+importance+of+financial+literacy%3A+Theory+and+evidence&btnG=
https://www.aeaweb.org/articles?id=10.1257%2Fjel.52.1.5
https://doi.org/10.1002/dev.20445
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=A+dual+systems+model+of+adolescent+risk-taking&btnG=
https://onlinelibrary.wiley.com/doi/abs/10.1002/dev.20445

Yukti Dahiya / 1IJHSS, 13(1), 31-36, 2026

[6] Richard H. Thaler, “Misbehaving: The Making of Behavioral Economics,” International Journal of Applied Behavioral Economics, vol.
6, no. 1, 2017. [Google Scholar] [Publisher Link]

[7] Lauren E. Willis, “The Financial Education Fallacy,” American Economic Review, vol. 101, no. 3, pp. 429-434, 2011. [CrossRef] [Google
Scholar] [Publisher Link]

[8] Tim Kaiser, and Lukas Menkhoff, “Financial Education in Schools: A Meta-analysis of Experimental Studies,” Economics of Education
Review, vol. 78, 2020. [CrossRef] [Google Scholar] [Publisher Link]

[91 PISA 2022 Results How Financially Smart Are Students?, Volume IV, OECD. [Online]. Available:
https://www.oecd.org/content/dam/oecd/en/publications/reports/2024/06/pisa-2022-results-volume-iv_125a58b3/5a849c2a-en.pdf

[10] Organisation for Economic Co-operation and Development (OECD), PISA 2022 Results (Financial Literacy), Paris, France: OECD
Publishing, 2023. [Online]. Available: https://www.oecd.org/en/publications/pisa-2022-results-volume-iv_5a849c2a-en.html

[11] Angela C. Lyons, and Josephine Kass-Hanna, “Financial Inclusion, Financial Literacy and Economically Vulnerable Populations in the
Middle East and North Africa,” Emerging Markets Finance and Trade, vol. 57, no. 9, pp. 2699-2730, 2021. [CrossRef] [Google Scholar]
[Publisher Link]

[12] Peter J. Morgan, Bihong Huang, and Long Q. Trinh, “The Need to Promote Digital Financial Literacy for the Digital Age,” Asian
Development Bank Institute Working Paper, 2021. [Google Scholar] [Publisher Link]

[13] Reserve Bank of India, Annual Report 2021-22, 2022. [Publisher Link]

[14] Asli Demirguc-Kunt et al., Global Findex Database 2021: Financial Inclusion, Digital Payments, and Resilience in the Age of COVID-
19, Washington, DC, USA: World Bank, 2022. [Publisher Link]

[15] Clinton G. Gudmunson, and Sharon M. Danes, “Family Financial Socialization: Theory and Critical Review,” Journal of Family and
Economic Issues, vol. 32, pp. 644-667, 2011. [CrossRef] [Google Scholar] [Publisher Link]

[16] Sule Alan, and Seda Ertac, “Fostering Patience in the Classroom: Results from a Randomized Educational Intervention,” Journal of
Political Economy, vol. 126, no. 5, 2018. [CrossRef] [Google Scholar] [Publisher Link]

[17] ASER Centre, Annual Status of Education Report (Rural) 2022, New Delhi, India: ASER, 2022. [Publisher Link]

[18] Geeta Gandhi Kingdon, “The Private Schooling Phenomenon in India: A Review,” The Journal of Development Studies, vol. 56, no. 10,
pp. 1795-1817, 2020. [CrossRef] [Google Scholar] [Publisher Link]

[19] Government of India, National Education Policy 2020, Ministry of Education, New Delhi, India, 2020. [Publisher Link]

[20] Reserve Bank of India, Financial Literacy Centres (FLCs), Mumbai, India, 2022. [Online]. Available: https://www.rbi.org.in

[21] Securities and Exchange Board of India (SEBI). [Online]. Available: https://www.sebi.gov.in/

[22] Central Board of Secondary Education (CBSE), Skill Education Curriculum Guidelines, New Delhi, India, 2022. [Online]. Available:
https://cbseacademic.nic.in/web_material/Circulars/2022/50 Circular 2022.pdf

[23] Ministry of Electronics and Information Technology, Government of India, Digital India Programme, New Delhi, India, 2023. [Online].
Available: https://www.meity.gov.in/

[24] National Payments Corporation of India (NPCI. [Online]. Available: https://www.npci.org.in

36


https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Misbehaving%3A+The+Making+of+Behavioral+Economics&btnG=
https://www.igi-global.com/pdf.aspx?tid%3D177868%26ptid%3D158743%26ctid%3D17%26t%3Dmisbehaving%3A+the+making+of+behavioral+economics%26isxn%3D
https://doi.org/10.1257/aer.101.3.429
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=The+financial+education+fallacy&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=The+financial+education+fallacy&btnG=
https://www.aeaweb.org/articles?id=10.1257/aer.101.3.429
https://doi.org/10.1016/j.econedurev.2019.101930
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Financial+education+in+schools%3A+A+meta-analysis+of+experimental+studies&btnG=
https://www.sciencedirect.com/science/article/abs/pii/S0272775718306940
https://www.oecd.org/en/publications/pisa-2022-results-volume-iv_5a849c2a-en.html
https://doi.org/10.1080/1540496X.2019.1598370
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Financial+inclusion%2C+financial+literacy+and+economically+vulnerable+populations+in+the+Middle+East+and+North+Africa&btnG=
https://www.tandfonline.com/doi/abs/10.1080/1540496X.2019.1598370
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=The+need+to+promote+digital+financial+literacy+for+the+digital+age&btnG=
https://www.adb.org/sites/default/files/publication/503706/adbi-realizing-education-all-digital-age.pdf#page=56
https://rbidocs.rbi.org.in/rdocs/AnnualReport/PDFs/0RBIAR2021226AD1119FF6674A13865C988DF70B4E1A.PDF
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/099818107072234182
https://doi.org/10.1007/s10834-011-9275-y
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Family+financial+socialization%3A+Theory+and+critical+review&btnG=
https://link.springer.com/article/10.1007/s10834-011-9275-y
https://doi.org/10.1086/699007
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Fostering+patience+in+the+classroom%3A+Results+from+a+randomized+educational+intervention&btnG=
https://www.journals.uchicago.edu/doi/abs/10.1086/699007
https://asercentre.org/wp-content/uploads/2022/12/aserreport2022-1.pdf
https://doi.org/10.1080/00220388.2020.1715943
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=The+private+schooling+phenomenon+in+India%3A+A+review&btnG=
https://www.tandfonline.com/doi/abs/10.1080/00220388.2020.1715943
https://www.education.gov.in/sites/upload_files/mhrd/files/NEP_Final_English_0.pdf
https://www.rbi.org.in/
https://www.rbi.org.in/
https://www.sebi.gov.in/
https://www.meity.gov.in/
https://www.npci.org.in/
https://www.npci.org.in/

